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Summary of Purpose 
The purpose of this final report has three particular dimensions. 

In accordance with the results of GSCS’ previous Curriculum Audit (2016) 
and Strategic Plan (2016):

* Provide our stakeholders with a comprehensive update on the recent and 
current status, outcomes, and perceptions, associated with GSCS’ Gifted 
Education Program.

* Present a review of GSCS’ recent and current gifted education delivery models 
and configurations (and outcomes) in all grade bands of the district.

* Provide the district with evidence-based recommendations on gifted delivery 
models, and strategies for implementation, into the foreseeable future.
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Summary of Process
The process in which this final report employed was comprehensive.

Involved triangulation of multiple datum (qualitative, quantitative, 
documentary) and parts took place over two school years (2017-2018 and 
2018-2019).

The review process was led by GSCS Executive Director of Elementary 
Education and GSCS Director of K-12 Curriculum, and members of Gifted 
Model Review Committee (multiple stakeholder groups represented).

During the 2018-2019 school year both Directors co-facilitated the GSCS’ 
Gifted Model Review Committee: to examine all grade-levels of GSCS’ 
gifted education program’s outcomes, perceptions, and design, with the 
intent to provide recommendations for improvement of the gifted 
education program.
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Guiding Questions That Aligned Our Research Efforts

1. What are the current and recent historical enrollment demographics and 
program participation for GSCS’ gifted-identified and non-gifted identified 
students?

2. What are the current and recent historical academic achievement outcomes for 
GSCS’ gifted-identified and non-gifted identified students, compared to 
students across the State of Georgia?

3. What are GSCS’ stakeholders perceptions about the status, access, and 
effectiveness of GSCS’ current gifted education program and delivery models?

4. How does GSCS’ current gifted education policies, regulations, and practices 
align with research-based best-practices for gifted education models and 
program implementation? What are the fidelity and consistency of 
implementation of GSCS’ current policies, regulations, and practices for gifted 
education?

5. What (if any) research-based revisions, changes, and/or adjustments should 
GSCS make to its gifted education model and programs to more effectively 
provide access and serve the needs of all gifted students within GSCS schools?
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Gifted Model Review Committee Methodologies
2017-2018 and 2018-2019 School Years

Quantitative Academic Outcomes Data Review

GSCS Georgia Milestones      Reading Lexiles Measures of Academic Progress (MAP)

Student achievement data were reviewed, analyzed, and disaggregated for multiple years, 
for multiple grade levels, multiple subject areas, and multiple student subgroups.

Quantitative Demographic Enrollment and Program Participation Data Review

Gifted Eligibility       Gifted Program Participation        Gifted Referral

GSCS Overall Enrollment                             Advanced Placement Course Enrollment

These data were analyzed and disaggregated for multiple years, multiple grade bands, 
multiple schools, and multiple student stakeholder groups.

5



Gifted Model Review Committee Methodologies
2017-2018 and 2018-2019 School Years

Qualitative and Quantitative Stakeholder Survey Responses Solicited 

District stakeholders associated and not-associated with GSCS’ Gifted Education 
program were asked to voluntarily participate in an anonymous perceptions survey 
about the Gifted Education Program:

a. Likert-style rating questions

b. Open-ended response questions

About their perceptions, understandings, and experiences with GSCS’ Gifted Education 
Program. 

Teachers, parents/guardians, support-staff members, administrators, students, and 
community partners associated with the Griffin-Spalding County School System 
participated in the survey (640 total survey participants) 
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Gifted Model Review Committee Methodologies
2017-2018 and 2018-2019 School Years

Documentary Analysis

Georgia State Gifted Education Laws

Georgia State Board of Education Gifted Education Rules and Regulations

Griffin-Spalding County School System Gifted Board Policies

GSCS Administrative Gifted Rules and Regulations

GSCS Gifted Resource Manual (2018)           Program Challenge Handbook (2018)

Gifted Eligibility Assessment Instruments

Multiple types of documentary sources were reviewed and analyzed to support the completion 
of this review: a) GADOE gifted education policies and regulations; b) GSCS gifted education 
policies, regulations, manuals; c) gifted education research literature; d) current publications and 
resources from regional and national gifted education agencies; e) Other Georgia school 
districts’ gifted education resources, policies and published manuals.
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Gifted Program Summary
Griffin-Spalding County Schools Kindergarten - 12th Grade

Elementary Gifted Services –

Elementary gifted students within the system are provided gifted services at one central location: 
Program Challenge located in the Enrichment Center at 205 Spalding Drive.  Program Challenge 
serves K-5 gifted students one day per week.   Students are grouped by grade level with other 
students from across the school system on the same day per week.

Middle School Gifted Services –

Middle school gifted services are delivered in 
the home school through advanced content 
courses in English Language Arts, Science and 
Social Studies.  Students must qualify through a 
rubric, regardless of being gifted, to participate 
in the advanced content courses in 
Mathematics.  Students identified as gifted will 
receive appropriate differentiated curriculum 
and instruction in their other classes.

High School Gifted Services-

High school gifted services are delivered 
through the home school in advanced 
content courses in the academic areas.  
Honors, Advanced Placement (AP), and Dual 
Enrollment courses provide advanced 
learning experiences for the high school 
student. 
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Summary of Documentary Analysis Findings

• GSCS has policies and procedures in place that adhere to applicable state laws associated 
with gifted education.

• GSCS’s Program Challenge meets the state’s definition and requirements for a Resource Class 
gifted delivery model for its elementary-level gifted students.

• GSCS’s honors and advanced placement courses provided to middle school and high school-
level gifted students in the core academic content areas meets the state’s definition and 
requirements for Advanced Content gifted delivery model. 

• GSCS currently administers an appropriate norm-reference screening assessment to all K-10 
students, every year, in the achievement category of gifted-eligibility criterion. 

• GSCS currently employs systems to appropriately and comprehensively review all K-5 norm-
referenced screening assessment results (achievement) for possible gifted-eligible referrals 
for further gifted education eligibility, at least twice per year. 

• GSCS’s Program Challenge provides gifted education services to GSCS’ elementary-level 
gifted students in a manner that does not conflict with the current knowledge in the 
field of gifted education. 
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Summary of Documentary Analysis Findings

• GSCS’s advanced content delivery model provides gifted education services to secondary-
level gifted students in a manner that does not conflict with the current knowledge in the 
field of gifted education.

• Resource is the predominant model of service delivery for elementary-level gifted 
education students in school systems across the State of Georgia. 

• Cluster is an occasional model of service delivery for elementary-level gifted education 
students in school systems across the State of Georgia.

• Advanced Content is the abundant and predominant model of service delivery for 
secondary-level gifted education students in school systems across the State of Georgia.

• GSCS’s Gifted Education Program and service delivery models at the elementary and 
secondary levels are implemented in a manner in which some elements of the field’s 
current knowledge of effective gifted education programming are in place, some 
elements are emerging, and some of elements are not currently in place, and to be 
developed.
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Summary of Documentary Analysis Findings

• Identification for gifted education regulations within the State of Georgia, and 
within Griffin-Spalding County School System’s corresponding procedures, contain 
objective, and some potential subjective, elements within the referral process, and 
contain objective elements within the assessment process. 

• Identification for gifted education regulations within the State of Georgia, and 
within Griffin-Spalding County School System’s corresponding procedures, are based 
on students’ objectively assessed giftedness, solely within the domains of: 
achievement, mental abilities, motivation, and creativity. 
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Summary of Survey Results
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Summary of Stakeholder Perception Survey Findings

• A majority of students (66%) who participated in the survey, currently enrolled within a GSCS 
secondary school, expressed overall positive perceptions of GSCS’ gifted education program’s 
practices and effectiveness within multiple realms of effective schooling.

• A majority of parents/guardians (62%) who participated in the survey expressed overall 
positive perceptions of the GSCS’ gifted education program’s practices and effectiveness 
within multiple realms of effective schooling.

• A majority of teachers (61%) who participated in the survey, currently employed within a GSCS 
school, expressed overall positive perceptions of GSCS’ gifted education program’s practices 
and effectiveness within multiple realms of effective schooling.

• A majority of community members (61%) who participated in the survey, currently living or 
working within Spalding County, with some indirect association with GSCS, expressed overall 
positive perceptions of GSCS’ gifted education program’s practices and effectiveness within 
multiple realms of effective schooling.

• A slight majority of support staff members (55%) who participated in the survey, 
currently employed with a GSCS school, expressed overall positive perceptions of GSCS’ 
gifted education program’s practices and effectiveness within multiple realms of effective 
schooling.
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Summary of Stakeholder Perception Survey Findings

• Less than a majority of administrators (46%) who participated in the survey, currently 
employed within a GSCS school, expressed overall positive perceptions of GSCS’ gifted 
education program’s practices and effectiveness within multiple realms of effective 
schooling.

• More than a quarter (27%) of the total survey responses from current students, 
parents/guardians, administrators, teachers, support staff members, and community 
members, expressed that they did not have enough knowledge of GSCS’ gifted 
education program to respond to questions about its practices and effectiveness.

• Nearly a quarter (22%) of total survey responses from current GSCS school 
administrators, who participated in the survey, expressed negative perceptions of GSCS’ 
gifted education program’s practices and effectiveness within multiple realms of 
effective schooling.

• A small percentage of total survey responses (10%) from all stakeholder groups 
combined, expressed negative perceptions of GSCS’ gifted education program’s 
practices and effectiveness.
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Summary of Stakeholder Perception Survey Findings

• A consistent theme of misconception about the gifted-eligibility referral process emerged 
from open-ended responses, that inaccurately indicated that some GSCS stakeholders’ 
perceive teachers’ perceptions about individual students to be the determinant of their 
eligibility for gifted education services.

• A consistent theme about the perceived quality of the gifted education program emerged 
from open-ended responses, that many stakeholders support the school district’s current 
approach towards supporting its elementary-level gifted-identified students (resource model 
through Program Challenge).

• A consistent theme about the perceived quality of the gifted education program emerged 
from open-ended responses, that some stakeholders indicated that the district should revise 
its current approach and delivery model for gifted education services at the secondary level 
(Advanced Content model in middle schools and high schools).

• A multitude of open ended survey responses indicated a need to increase collaboration 
between the school district’s gifted course and non-gifted course teachers at the 
elementary and secondary levels, in order to more effectively serve gifted students’ 
educational needs and interests.
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Summary of Enrollment, Demographic, and Program 
Data Findings

• Black students are the student ethnic subgroup that have consistently had the largest 
percentage share of the total district enrollment within GSCS, across all grade bands, 
for multiple school years.

• White students are the student ethnic subgroup that have consistently had the second 
largest percentage share of the total district enrollment within GSCS, across all grade 
bands, for multiple school years.

• White students are the student ethnic subgroup that have consistently had the highest 
percentage share of gifted-identified students within GSCS, across all grade bands, for 
multiple school years.

• Black student subgroup has increased its percentage share of gifted-identified students 
within GSCS by more than 11% across the elementary-grade band, and by more than 
6% across all grade-bands, over the last five years.

• Black student subgroup has increased its percentage share of students referred for 
gifted-eligibility review by nearly 10% over the last four school years, within GSCS.
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Summary of GSCS and GA Enrollment: 2015-2019
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Summary of GSCS and GA Total Gifted Enrollment: 
2015-2019
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Summary of GSCS Elementary Total and Gifted Enrollment: 
2015-2019
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Summary of GSCS Elementary Gifted Referrals and 
Newly Eligible for Gifted: 2015-2019
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Summary of Enrollment, Demographic, and Program 
Data Findings

• Black student subgroup’s percentage share of gifted-identified students across Georgia 
has remained nearly identical over the last five years. 

• Black student subgroup’s percentage share of gifted-identified students within GSCS is 
currently more than 6% higher than the State of Georgia.

• Asian student subgroup’s percentage share of gifted-identified students within Georgia 
has slightly increased over the last five years. 

• Disproportionality: For multiple consecutive school years, there is marginal statistical 
overrepresentation of Asian students in Georgia’s gifted-identified population 
compared to Asian students’ percentage share of the state’s total enrollment.

• White student subgroup has decreased its percentage share of gifted-identified 
students within GSCS by nearly 10% across the elementary-grade band, and by nearly 
8% across all grade-bands, over the last five years. 

• White student subgroup’s percentage share of gifted-identified students across Georgia 
has decreased by more than 4% over the last five years. 
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Summary of Enrollment, Demographic, and Program 
Data Findings

• Disproportionality: For multiple consecutive school years, there is statistical underrepresentation of 
Black students in GSCS’s gifted-identified population compared to Black students’ percentage share 
of the district’s total enrollment, at all grade bands.

• Disproportionality: For multiple consecutive school years, there is statistical underrepresentation of 
Black students across Georgia’s gifted-identified population, compared to Black students’ 
percentage share of the state’s total enrollment.

• Over the last five school years within GSCS, Black student subgroup’s rate of disproportionality in 
the gifted-identified population has decreased by nearly 4%.

• Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of 
White students in GSCS’s gifted-identified population compared to White students’ percentage 
share of the district’s total enrollment, at all grade bands.

• Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of 
White students across Georgia’s gifted-identified population compared to White students’ 
percentage share of the state’s total enrollment.

• Over the last five school years within GSCS, White student subgroup’s rate of disproportionality in 
the gifted-identified population has decreased by 2%.
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Summary of Enrollment, Demographic, and 
Program Data Findings

• Within GSCS, the statistical disproportionality in gifted-identified students between 
the Black and White student subgroups has decreased slightly over the last five 
school years. 

• Statistically minimal disproportionality is present for GSCS’ four other ethnic 
subgroups’ percentage shares of the total district enrollment and their total gifted-
identified populations, in all grade bands (Multiracial, Hispanic, Asian, and American 
Indian). 

• Disproportionality:  For multiple consecutive school years, there is statistical 
underrepresentation of Black students in GSCS’ number of referrals for gifted-
eligibility review compared to Black students’ percentage share of the district’s total 
enrollment, at the elementary level. The same underrepresentation persists in 
corresponding school years for the percentage share of Black students newly-
determined for gifted eligibility upon referral review. 
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Summary of Enrollment, Demographic, and Program 
Data Findings

• Disproportionality: For multiple consecutive school years, there is statistical 
overrepresentation of White students in GSCS’ number of referrals for gifted-
eligibility review compared to White students’ percentage share of the district’s total 
enrollment, at the elementary level. The same overrepresentation persists in 
corresponding school years for the percentage share of White students newly-
determined for gifted eligibility upon referral review.

• Statistically minimal disproportionality is present for GSCS’ four other ethnic 
subgroups’ percentage shares of the number of referrals for gifted-eligibility review, 
number of students newly-determined as gifted eligible (upon referral review), and 
these four ethnic subgroups’ percentage shares of the district’s total elementary 
enrollment (Multiracial, Hispanic, Asian, and American Indian).
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Summary of GA Milestones Results: 2015-2018
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Summary of GA Milestones Results: 2015-2018
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Summary of GA Milestones Results: 2015-2018
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Summary of GA Milestones Results: 2015-2018
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Summary of GA Milestones Results: 2015-2018
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Summary of GA Milestones Results: 2015-2018
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Summary of Academic Outcomes Data Findings

• The district’s gifted-identified students have achieved significantly higher reading lexiles
than their non-gifted-identified counterparts in 3rd-12th grades for multiple consecutive 
school years.

• A significantly high percentage of the district’s gifted-identified students have achieved 
reading lexiles in the mid-to-high range as 3rd-12th graders for multiple consecutive school 
years (ranging from 81%-100%).

• A wide performance gap has persisted for multiple consecutive school years in reading 
lexile performance at the mid-to-high range between the district’s gifted-identified 
students and non-gifted students. 

• The persistent performance gap in reading lexile performance at the mid-to-high range 
between the district’s gifted-identified students and non-gifted students typically widens 
between 3rd grade and 12th grade.

• For multiple consecutive school years, the district’s gifted-identified students scored 
“proficient” or “distinguished” on the Georgia Milestones assessments, in all subject 
areas, at significantly higher rates than the district’s non-gifted students, in 3rd-12th

grades. 
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Summary of Academic Outcomes Data Findings

• For multiple consecutive school years, approximately 27% of the district’s gifted-
identified elementary students have scored “distinguished” on the Georgia Milestones 
English Language Arts and Math assessments, in 3rd-5th grades.

• For multiple consecutive school years, approximately 28% of the district’s gifted-
identified middle school students have scored “distinguished” on the Georgia Milestones 
English Language Arts and Math assessments, in 6th-8th grades.

• For multiple consecutive school years, approximately 22% of the district’s gifted-
identified high school students have scored “distinguished” on the Georgia Milestones 
English Language Arts-related and Math-related assessments, in 9th-11th grades.

• The district’s gifted-identified students significantly outperformed all other GSCS students 
in Kindergarten through 10th grade on the last two school years’ MAP Reading 
assessments (spring 2018, winter 2019).

• Gifted-identified students’ demonstrated slightly more average growth between Fall 2017 
and Winter 2018 MAP Reading assessments than all other 1st-5th grade students in the 
district.
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Summary of Academic Outcomes Data Findings

• The district’s gifted-identified Kindergarten through 10th grade students’ MAP Reading 
assessment performance national percentile rankings ranged from the 92nd to 99th in 
comparative Reading performance, over the last two school years.

• The district’s gifted-identified students significantly outperformed all other GSCS students in 
Kindergarten-10th grades on the last two school years’ MAP Math assessments (spring 2018, 
winter 2019).

• Gifted-identified students’ demonstrated more comparative growth on the spring 2018 and 
winter 2019 MAP Reading and Math assessments than all other Kindergarten-10th grade 
students in the district (with only one exception – 1st grade math, winter 2019).

• The district’s gifted-identified Kindergarten-10th grade students’ MAP Math assessment 
performance national percentile rankings ranged from the 84th to 99th in comparative Math 
performance.
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Summary of Recommendations
Program Infrastructure               Staff Capacity          Student Learning Experiences        Stakeholder Communications
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Summary of Recommendations for Gifted Program Supporting Rational Found In

Program Infrastructure Recommendations Recommendations Based In

A - Identify a sole full time Gifted Education Program Administrator. 
All of the recommendations that follow are presented under the 
pretense that capacity to implement them are greatly enhanced 
with the identification of a competent gifted educator to lead and 
monitor the gifted program on a full time, daily basis.

Committee’s analysis; Documentary Analysis Findings; Enrollment, 
Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Academic Outcomes Data Findings; Gifted 
Education Programing Standards; Other school district’s gifted 
education resources review; Published literature review.

B - Adopt a system of officially identifying a staff member as the 
gifted education liaison (with a stipend) within each GSCS school. 

See above.

C - Develop annual and long term goals and objectives for the Gifted 
Program, and adopt methodologies to evaluate progress towards 
those goals and objectives.

Committee’s analysis; Documentary Analysis Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; 
Published literature review

D - Adopt a universal screener for gifted eligibility criteria for mental 
abilities, at designated grade levels- all GSCS students in 2nd, 4th, 
and 8th grades.

Enrollment, Demographic, and Program Data Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Published literature review; 
Georgia Department of Education gifted resources review.

E - Continue to utilize the revised Characteristics Instrument for 
Screening Students for gifted eligibility review and adopt a 
characteristics evaluative rating index for objective review of new 
gifted referrals.

Documentary Analysis Findings; Enrollment, Demographic, and 
Program Data Findings; Stakeholder Perception Survey Findings; 
Gifted Education Programing Standards; Published literature review.

F - Continue the practice of tracking gifted eligibility referral data by 
students’ and schools’ demographic characteristics.

Enrollment, Demographic, and Program Data Findings; Gifted 
Education Programing Standards; Published literature review; 
Georgia Department of Education gifted resources review.
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Staff Capacity Recommendations Recommendations Based In

G - Support gifted-endorsed teachers to experience professional 
learning that enhances their ability to improve learning outcomes 
for gifted learners, and to differentiate their instruction based on 
their students’ giftedness

Committee’s analysis; Documentary Analysis Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Published literature review.

H - Develop new training and monitoring methods for the gifted 

referral process and In-School Gifted Review Team process, for all 
general education teachers, counselors, and administrators at all 
grade bands.

Enrollment, Demographic, and Program Data Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Published literature review.

I - Include components of cultural proficiency and its potential 
impact on the gifted referral process, in future staff trainings on 
gifted eligibility and referral procedures.

Enrollment, Demographic, and Program Data Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Published literature review.

J - Explore logistics and fiscal impact for offering teachers a partial 
and/or full subsidy for pursuing and achieving gifted 
endorsement- with some stipulations of service in exchange for 
this subsidy.

Committee’s analysis; Documentary Analysis Findings; Georgia 
Department of Education gifted resources review.

K - Develop opportunities for gifted teachers and general 

education teachers to collaborate around gifted students’ 
academic and social-emotional progress, outcomes, instructional 
and assessment practices, and integration of gifted and non-gifted 
students’ educational experiences.

Stakeholder Perception Survey Findings; Academic Outcomes Data 
Findings; Gifted Education Programing Standards; other school 
district’s gifted education resources review; Published literature 
review.
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Student Learning Experiences Recommendations Recommendations Based In

L - Develop methodologies to support gifted-identified students to 
determine and monitor their own individual academic and social-
emotional goals associated with their academic and social-
emotional outcomes (i.e. Individualized Gifted Plan).

Committee’s analysis; Stakeholder Perception Survey Findings; 
Academic Outcomes Data Findings; Gifted Education Programing 
Standards; Other school district’s gifted education resources review.

M - Differentiate gifted learners’ educational experiences to 
address gifted students’ specific giftedness. Develop specific goals 
and timelines to measure progress towards goals of differentiated 
instruction for gifted students.

Committee’s analysis; Documentary Analysis Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Published literature review.

N - Expose gifted students to college and career exploration 
experiences in a manner that broadens their understanding of 
college and career readiness, and addresses their specific 
giftedness.

Committee’s analysis; Stakeholder Perception Survey Findings; 
Academic Outcomes Data Findings; Gifted Education Programing 
Standards; Georgia Department of Education gifted resources 
review.

O - Consistent gifted education curriculum frameworks should be 
developed at the elementary, middle school, and high school 
levels, to enhance gifted students’ access to rigorous curriculum. 
Gifted-endorsed teachers should develop these gifted curriculum 
frameworks, in conjunction with Instructional Services.

Committee’s analysis; Documentary Analysis Findings; Enrollment, 
Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Academic Outcomes Data Findings; Gifted 
Education Programing Standards.

P - Gifted-endorsed teachers should receive professional learning 
experiences and on-going support to implement the eventual 
gifted curriculum frameworks to be developed                                     
(see Recommendation O).

Committee’s analysis; Documentary Analysis Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Published literature review.
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Student Learning Experiences Recommendations Recommendations Based In

Q - Only gifted-endorsed teachers should teach gifted-identified 

classes, regardless of the gifted service delivery model the class 
represents.

Committee’s analysis; Documentary Analysis Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Other school district’s 
gifted education resources review; Published literature review; 
Georgia Department of Education gifted resources review.

R - Gifted teachers for gifted classes should specifically utilize the 
eventual gifted curriculum frameworks to plan for and implement 
the academic content and learning experiences for their gifted 
students (see Recommendation O).

Committee’s analysis; Documentary Analysis Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Georgia Department of 
Education gifted resources review.

S - Program Challenge should continue intact and provided each 
week to elementary gifted students, as it has been for 25+ years 
within GSCS (resource gifted model).

Committee’s analysis; Documentary Analysis Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Georgia Department of Education gifted resources review.

T - Elementary schools should integrate the cluster model into their 
master scheduling for daily gifted services for gifted students within 
their homerooms (cluster gifted model- in addition to resource 
model of Program Challenge). Elementary gifted clustered classes 
should be taught by gifted-endorsed teachers, and gifted curriculum 
frameworks should be utilized for how to differentiate the learning 
experiences for gifted students (see Recommendation O).

Committee’s analysis; Documentary Analysis Findings; Enrollment, 
Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Academic Outcomes Data Findings; Other school 
district’s gifted education resources review; Georgia Department of 
Education gifted resources review.
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Student Learning Experiences Recommendations Recommendations Based In

U - Advanced content service model should continue to be provided 
for each secondary-level gifted student, as a means for direct access 
to honors-level and advanced placement-level courses (Math, 
English Language Arts, Science, Social Studies).

Committee’s analysis; Documentary Analysis Findings; Enrollment, 
Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Academic Outcomes Data Findings; Other school 
district’s gifted education resources review; Georgia Department of 
Education gifted resources review.

V - Gifted “connections” (or equivalent) course should become 
offered to middle school gifted students, taught by gifted-endorsed 
teachers, as an option for the daily course schedules of gifted 
students (resource gifted model). Course content may be 
differentiated to reflect learning needs of the gifted students in the 
course, and aligns to the gifted course curriculum frameworks 
developed (see Recommendation O).

Committee’s analysis; Documentary Analysis Findings; Enrollment, 
Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Academic Outcomes Data Findings; Other school 
district’s gifted education resources review; Georgia Department of 
Education gifted resources review.

W - Gifted electives course should be offered for elective transcript 
credit, to high school gifted students, taught by gifted-endorsed 
teachers, as an option for the daily course schedules of gifted 
students (resource gifted model). Course content may be 
differentiated to reflect learning needs of the gifted students in the 
course, and aligns to the gifted course curriculum frameworks 
developed (see Recommendation O).

Committee’s analysis; Documentary Analysis Findings; Enrollment, 
Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Academic Outcomes Data Findings; Other school 
district’s gifted education resources review; Georgia Department of 
Education gifted resources review.

X - Develop and implement an Internship Service model for 
individual high school gifted students, in a manner that integrates 
access to the local business community, and aligns to the internship 
gifted services model (internship gifted model).

Committee’s analysis; Documentary Analysis Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Georgia Department of Education gifted resources review.
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Stakeholder Communications Recommendations Recommendations Based In

Y - Expand communication practices to broaden the audience and 
the reach of messaging around the Gifted Program’s practices, 
effectiveness, and information to support gifted students.

Committee’s analysis; Enrollment, Demographic, and Program Data 
Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; 
Published literature review; Georgia Department of Education 
gifted resources review.

Z - Make the Gifted Program’s annual system-wide data available to 
stakeholders related to academic and behavioral outcomes, gifted 
participation, gifted referrals, and newly-determined gifted eligible 
students (including demographics of gifted participation).

Enrollment, Demographic, and Program Data Findings; Stakeholder 
Perception Survey Findings; Academic Outcomes Data Findings; 
Gifted Education Programing Standards; Published literature 
review; Georgia Department of Education gifted resources review.

AA - Provide assistance to schools’ staffs to educate 
parents/guardians more frequently on the features of gifted 
education and the gifted referral/eligibility procedures- Consider 
the gifted liaison within each school to assist (see Recommendation 
B).

Committee’s analysis; Enrollment, Demographic, and Program Data 
Findings; Stakeholder Perception Survey Findings; Gifted Education 
Programing Standards; Other school district’s gifted education 
resources review; Published literature review; Georgia Department 
of Education gifted resources review.

BB - Develop an appeals process, and associated procedures, for 
parents/guardians to pursue for gifted referrals deemed not eligible 
by initial review.

Documentary Analysis Findings; Enrollment, Demographic, and 
Program Data Findings; Stakeholder Perception Survey Findings; 
Gifted Education Programing Standards; Published literature review.


